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Abstract: Faced with the challenges of contemporary society, some universities, as 
important social agents of transformation, have incorporated a gender perspective into 
their educational policies to contribute to the holistic development of female students and 
to reverse the limitations that still exist in public and private spaces. The experiences of 
these universities deserve to be analyzed and systematized; therefore, the objective of this 
research is to reveal how universities incorporate a gender perspective. The study is 
framed within a qualitative methodological perspective, using a systematic review 
method. Based on the PRISMA Declaration, 28 articles were selected from the Scopus, Web 
of Science, SciELO, PubMed, and Redalyc databases. The results indicate that some 
universities have guidelines and protocols for the prevention of and response to gender-
based violence, promote research and gender-related activities in STEM fields, and have 
programs, workshops, collectives, curricula, networks, and key female professors in their 
development. In conclusion, some universities have managed to mainstream a gender 
perspective in their documentation but still face limitations in its effective implementation. 
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I. INTRODUCTION 

Historically, for women, achieving higher education has been a constant struggle. 
Simone de Beauvoir, in the 20th century, initiated the first questions about the female 
education system [1], stating that they were made invisible from the academic canon, 
reducing their role to an object rather than a subject [2]. In other words, she criticized 
the logic of sexual oppression as a symbolic, social, and structural mechanism sustained 
by patriarchal power. 
Currently, gender mainstreaming in higher education is a key strategic trend, driven 

by multiple international organizations seeking to integrate a gender equality 
perspective [3]. This perspective promises to address inequalities and foster a culture 
of gender equity [4]. In this regard, several international organizations with global 
impact are leading significant efforts to develop cross-cutting guidelines and policies 
that facilitate its implementation in education. The UNESCO International Institute for 
Higher Education in Latin America and the Caribbean (IESLAC) has published reports 
highlighting the elimination of barriers that limit access to and equitable participation 
of women and men in higher education [5]. 
Furthermore, gender mainstreaming is a global goal to contribute to the Sustainable 

Development Goals (SDGs) of the 2030 Agenda, as detailed in SDG 5: Achieve gender 
equality and empower all women and girls, and SDG 10.3: Ensure equal opportunities 
and reduce inequalities [6]. In response to this challenge, universities are making 
significant contributions. In accordance with global objectives, the UNDP adopted the 
Mainstreaming Acceleration and Policy Support approach, which enables governments 
to achieve the SDGs, incorporate the agenda into national development plans, accelerate 
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progress, and formulate guidelines for preparing SDG-related reports. University 
researchers are ideally positioned to analyze the SDGs [7]. 
Despite the presence of significant international programs, a weak articulation of 

guidelines between countries and universities for cooperation on gender equality is still 
evident. only Nicaragua and Costa Rica are among the top 20 countries in the Americas 
out of 146 in the Global Gender Gap Index, highlighting structural problems [8]. Given 
their strategic position, political capacity, and academic and educational role within 
society, universities are the most suitable agents of social transformation and are best 
positioned to reduce inequality gaps. 
In line with the gradual advancement of state policies, the institutionalization of the 

gender perspective in universities is also limited, with mainstreaming being the least 
addressed aspect. This is due to multiple factors such as the resistance and lack of 
interest from authorities, teachers, and researchers in mainstreaming the gender 
perspective in curricula [9]; rectors minimizing the disadvantages faced by female 
students [10]; the rigidity of curricular programs that do not value the social role of 
women  [10]; and the androcentric patterns present in curricula [11]; Furthermore, 
decontextualized study plans that do not contribute to exploring the problematic 
realities faced by women [12]. 
On the other hand, female students also develop their professional training in an 

environment of violence both in their academic space and in their family environment, 
with cyberbullying, harassment in the university community, and the consequence of 
sexual abuse leaving scars that prevent their complete training [13].  Therefore, the 
studies [14] suggest that universities urgently guarantee a university culture free of 
gender violence and discrimination. 
There are multiple factors that female students face that indicate the urgent need for 

mainstreaming a gender perspective. Studies show that universities have not yet 
overcome the underrepresentation of women and its effects on workplaces, funding, 
leadership, research, and academic mobility. Regarding the professional fields they 
pursue, research reveals that female students themselves perceive their chosen fields as 
stereotyped by their academic environment [15]. Similarly, Herna ndez's studies suggest 
that women's journey through STEM fields should be free from sexist environments that 
make them feel insecure and uncomfortable [16]. 
The gradual progress of universities should not only focus on measuring the entry of 

more women into universities but also promote comprehensive attention such as 
research productions [17], as suggested by the UNESCO International Institute for 
Higher Education in Latin America and the Caribbean, which states that universities 
should invest more in research [18]. Therefore, it is essential to develop and consolidate 
instruments, programs, and policies that promote women's access to all professional 
careers and to scientifically oriented research, development, and innovation projects. 
Some universities have successfully mainstreamed a gender perspective; while this is 

an understudied topic, it is crucial for understanding the social structures that still place 
women at multiple disadvantages in both the public and private spheres. In this regard, 
this systematic review aims to uncover the main challenges universities face in 
mainstreaming a gender perspective, considering both the significant progress achieved 
and the limitations reported in the scientific literature. The study strengthens the 
scientific evidence base for future research on the design and formulation of more 
effective university policies with a gender perspective. 

 
II. METHODOLOGY 

This study is framed within a qualitative methodological perspective, which allows for a 
flexible approach to reality [19], identifying, analyzing, and interpreting relevant 



Int. J.Adv.Sig.Img.Sci, Vol. 12, No. 1s, 2026 

 

1054 

 

qualitative information that is theorized, categorized, and coded [20]. The systematic 
review of scientific literature was employed, considering consistency, quality, quantity, 
and synthesis [21], highlighting the accumulated data. Furthermore, the study presents 
an interpretive paradigm that guides researchers in understanding the particularities of 
reality [22]. 
 

Search strategy 
The articles selected for the systematic review were published between 2020 and 2025. 
The initial search for articles was conducted using the Boolean operators AND, OR, and 
NOT. The search was operationalized in the databases SciELO, Scopus, Web of Science 
(WOS), PubMed, and Redalyc, yielding 9,326 documents: 610 in Scopus, 130 in Web of 
Science, 5,250 in SciELO, 2,251 in PubMed, and 1,085 in Redalyc. Of these 9,326, the 
following were excluded: 622 records removed before the projection, 4,305 due to 
duplication, 1,629 because they were outside the educational scope, 2,084 because they 
did not correspond to the university context, 602 because they were published before 
2020, and 84 because they were published in languages other than English and Spanish. 
This left 28 articles as the sample for the systematic review. 
 

TABLE I SEARCH RESULTS IN THE DATABASES 
 

Ecuacio n de bu squeda Scopu
s 

WOS Scielo PubM
ed 

Redal
yc 

Tota
l 

Desafí os AND universidad 7 4 7 2 513 533 

desafí os AND universidad 
AND mujeres 

10 5 12 5 66 
 

98 

Lineamientos ADN 
universidad AND mujeres 

3 5 9 2 4 23 

Transversalizacio n AND 
ge nero 

5 3 48 5 10 71 

Universidad AND ge nero 178 0 1846 787 14 282
5 

Ge nero AND educacio n AND 
universitaria 

6 0 120 3 1 130 

Ge nero AND Educacio n 332 50 2285 63 64 279
4 

Estrategia AND ge nero AND 
Universidad 

2 0 59 13 4 78 

Currí culo AND mujeres 2 0 40 420 119 581 

Currí culo AND Feminismo 1 0 5 654 91 751 

Feminismo AND 
Universidad 

2 2 55 6 144 209 

Transversalidad AND 
ge nero 

1 3 40 0 1 45 

Igualdad AND 
transversalizacio n AND 

ge nero 

2 1 11 0 12 26 
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Ge nero AND incorporacio n 26 7 332 6 8 379 

Ge nero AND mecanismo 11 17 241 5 6 280 

Universidad AND ge nero 
AND pedagogí a 

5 1 36 2 4 48 

Polí ticas AND educativas 
AND de AND ge nero 

6 11 59 12 6 94 

Universidad NOT machismo 5 16 33 5 8 67 
Patriarcal NOT universidad 6 5 12 261 10 294 

 610 130 5250 225
1 

108
5 

932
6 

 
Note. Original work 

      

 
 

Fig. 1 PRISMA Statement 
 

 
Fig. 1  systematization of scientific articles 
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III. RESULTS 
 

Feminist Pedagogy: Structural Challenges for Universities 
Studies indicate that universities should offer feminist pedagogy to students and faculty 
as a crucial and cross-cutting tool [23], since feminist pedagogy can weaken patriarchal 
structures [24]. Along the same lines, studies [25] suggest that feminist pedagogy 
promotes new masculinities in faculty practices. For example, the National Autonomous 
University of Mexico offers courses such as Sociology of Minorities [26], but feminist 
pedagogy is mostly limited to female professors and faces some resistance from male 
professors 

 
 
Feminist pedagogy conveys emotional experiences that transcend traditional 

pedagogy. For example, professors at the Faculty of Law of the University of Buenos Aires 
(UBA) recognize that students experience their own lives and needs reflected in their 
professional academic training. However, significant challenges remain in universities 
because other studies, such as those by Villar [27], attribute the idea of feminist pedagogy 
as a utopian desire, as it requires philosophical proposals from the entire university 
community. Another challenge for universities to implement feminist pedagogy is related 
to content, which implies including researchers, authors, and activists in the resources of 
study programs [28]. 

 
The Challenge of Mainstreaming the Gender Perspective in Curricula 

Mainstreaming and intersecting the Gender Perspective is fundamental to contributing to 
an equitable society. However, due to its complexity, some universities only address it in 
a documented way. Studies by Epifanio and Calvo-Iglesias [29] consider that diagnostics 
evaluating the mainstreaming of the Gender Perspective in 54 Spanish universities fail to 
achieve mainstreaming because, in most cases, students are unaware of the role of 
equality offices. Achieving the institutionalization of the mainstreaming of the gender 
perspective reflects more limitations than achievements, since most of the Gender 
Perspective courses offered by certain universities are electives. For example, studies 
[30] reveal that the National University of La Plata offers special courses on gender 
perspective but the classes are carried out on an optional basis, which indicates that the 
optional offer constitutes challenges for universities because it limits gender equity 
practices among community agents. 

 
Challenges of University Structure in the Pursuit of Gender Equality 

The studies selected for this systematic review reveal that gender-sensitive university 
infrastructure is one of the greatest challenges for universities worldwide. However, 
there are exemplary universities, such as the University of Alicante in Spain, which has 
incorporated gender-sensitive architecture as a result of interdisciplinary work with 
researchers, faculty, and students [31]. Similarly, the studies also suggest that the 
construction of gender-sensitive sports facilities on university campuses is vital for 
holistic education 32]. Traditionally, the numerous areas built in universities dating from 
the 19th and 20th centuries have been designed from an androcentric perspective. 
However, it is now necessary to rethink areas that also promote the holistic development 
of female students, since gender-sensitive infrastructure also educates the general public. 
 

Challenges in Addressing Gender Violence in Universities 
Studies reveal that universities that have developed protocols to prevent and punish 
gender violence have made considerable progress in their documentation. However, most 
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universities still face challenges in sanctioning and following up with victims of violence. 
For example, the University of Buenos Aires has had its Institutional Action Protocol for 
the Prevention and Attention to Gender Prejudice and Violence in place since 2015, but 
cases are not reported effectively [33] Similarly, the Psychology program at the Catholic 
University of Temuco uses gender perspective perception tests in its pre-professional 
practices. However, a limitation in both studies is that the protocol is applied as a test or 
reported, but the challenge both universities face is the lack of specialized professionals 
to assist victims in cases of sanctions. Universities need to develop more specific violence 
protocols that are appropriate to the context and help students recognize the types of 
violence [34]. 
On the other hand, there are universities that house students who are victims of 

violence and who, lacking professional support, form their own support networks. This is 
evidenced in studies that report that female students at Chilean universities abused by 
their partners [35], received support from these networks and were able to overcome 
their problems [36] Therefore, it is not enough for universities to design and implement 
protocols; specialized follow-up for victims, both within and outside the university 
setting, is essential 
 

Between advances and challenges, women's research production 
The implementation of research offices aimed at women and the promotion of scientific 
production with a gender perspective in universities constitute a key strategy to challenge 
the structural inequalities that have historically limited women's participation. Therefore, 
studies report that the University of Buenos Aires (UBA) has the Institute for Research in 
Gender Studies [37], the University of Granada designed the Equality Plan for the period 
2020-2024 based on nine fundamental axes that guide the research commitment of the 
academic community towards gender equality [38], and the Veracruzana Intercultural 
University where active feminist leaders produce research with a gender perspective 
[39].The limited scientific output of women is an indicator that research equity remains 
a challenge for universities; therefore, it is necessary for universities to design and 
implement institutional policies with a gender perspective so that women can achieve 
scientific output with methodological guidance, continuous quality support, 
sustainability, funding, and recognition. 

 
IV. CONCLUSIONES 

Sexist language is also one of the most common forms of violence in universities, and 
rigorous compliance with protocols is one of the greatest challenges universities faces 
[40]. On the other hand, female professors have joined forces to promote programs, 
workshops, and feminist pedagogy to combat sexist language, but resistance is still 
evident among male professors, who assume sexist language is normal and commonplace. 
The incorporation of a gender perspective into study plans and curricula represents 

important progress, but it should not be applied optionally, but rather mandatorily and 
across all subjects [41]. This mandatory approach will compensate for the social and 
ethical competencies needed by the entire university community and the contribution 
from universities to the SDGs [42]. Gender-sensitive curricula are crucial because they 
determine the theoretical and scientific knowledge, training, and actions of people in the 
university setting as well as in other contexts. 
The connections established between university faculty and schools are significant 

because this collaborative work helps students become more aware of structural 
inequalities and the need for relationships and experiences based on respect and equity 
from an early age. 
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Universities play a strategic role in promoting gender equality, making it essential that 
they establish systematic links with schools for collaborative work. Links that promote a 
gender perspective strengthen society [43]. This collaboration not only facilitates the 
transfer of knowledge and critical approaches developed within the university setting but 
also contributes to the early development of educational communities that are more 
aware of structural inequalities and the need for relationships based on equity and 
respect. 
Despite the efforts made, the limitation of this article is that it has not found universities 

that reveal successful experiences of full and complete overcoming of the challenges. 
However, the article reports the partial challenges that are being overcome and achieved, 
and the limitations that still persist in different areas and aspects, whether in pedagogical 
documents, institutional policies, protocols, curricula, equality offices, infrastructure, 
among others. In conclusion, the studies that make up the systematization that has been 
worked on in this article for universities show that effective mainstreaming is still a 
challenge. 
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